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    Pre- and Post-Test




True/False 
1.___   Measurable post-secondary goals must include the student’s goal related to education/training and employment.
2.___   Measurable post-secondary goals are updated annually.
3.___   No annual goals need to be on the IEP that relate to the student’s transition service needs.  
4.___   The PLAAFPS must include the results of age-appropriate transition assessment.  
5.___   Age-appropriate transition assessments do not inform the measurable postsecondary goals of the student.
6.___   The student’s course of study can be a written statement demonstrating that the student is completing general education coursework.    
7.___   The student might not attend the IEP but has to be invited.   
8.___   Transition requirements do not apply to students identified only as Specific Learning Disability.
9.___   An agency representative can be invited to attend without consent of parent. 
10.___ If a student has reached the age of majority, his/her parents/guardians are still considered the primary decision maker. 
11.___ IEP team signatures are a required part of the SOP
12.___ The SOP is a legally required document.




Secondary Transition Checklist of IEP Requirements

All requirements are needed for the first IEP to be in effect when the child turns 16, except as noted:
· Conduct Age-appropriate Transition Assessment 
· Invite the Student to the IEP meeting
· Invite Agency Representatives (with consent) to the IEP meeting
· Develop Appropriate Measurable Postsecondary Goals 
· Identify Transition Services, including Courses of Study 
· Identify Transition Services, including Interagency Responsibilities and Linkages 
· Develop Annual IEP goal(s) aligned with Measurable Postsecondary Goals





IEP REQUIREMENTS

IEP Requirements: Transition Assessment (Age 16)
· Prior to the student reaching age 16, conduct an age-appropriate transition assessment related to training/education, employment, and, where appropriate, independent living skills.
· More than one assessment is required.
· It is important that transition assessments be conducted before the IEP meeting because transition planning will be based on the results of the transition assessment.  Assessment is the foundation of the process.
· The assessment will assist in:
· Developing measurable postsecondary goals (MPG)
· Informing the PLAAFPs
· Identifying transition services needed to reach MPGs
· For each of the postsecondary goal areas addressed in the student’s IEP there must be evidence that at least one age-appropriate transition assessment was used to provide the information on the student’s needs, strengths, preferences, and interests regarding each postsecondary goal. 
· The Office of Special Education Programs (OSEP) has issued informal guidance that “parental consent is not required prior to conducting an age appropriate transition assessment” (Letter to Olex, 119 LRP 8445, Feb. 22, 2019).  OSEP reasoned that the purpose of a transition assessment is to develop appropriate postsecondary IEP goals, not to determine eligibility or service needs. However, OSEP went on to provide that if the IEP Team determines that a reevaluation is needed to obtain additional data based on educational or services needs, parental consent and prior written notice would be required. 
· Transition assessment should be ongoing.
· Consider the student’s changing level of development
· Consider the student’s changing career interests

IEP Requirements: Invite the student to the IEP meeting (Age 16)
· Beginning not later than the first IEP to be in effect when the student turns 16, or younger if determined appropriate by the IEP team, if a purpose of the meeting is consideration of the student's postsecondary goals or transition services, the student must be invited to attend and participate in the IEP team meetings.  
· There must be written documentation that the student was invited to the meeting. 
· The school is required to invite the student to the IEP meeting even if the student’s parents do not want their child to attend the meeting. However, because parents have authority to make educational decisions for their child, the parents make the final determination of whether their child will attend the meeting (Federal Register, August 14, 2006, p. 46671). 
· Prepare the student for participating in the IEP meeting by developing self-determination skills.   
· Discuss the purpose of the IEP with the student. 
· Work with the student to explore different ways the student can participate in the IEP meeting. 
· Student participation can range from conducting an interview with the student, if he/she will not be attending the meeting, to having the student leading/facilitating the meeting. 

IEP Requirements: Invite representative of outside agency to the IEP meeting
· When should outside agencies be invited?
· When outside agencies may provide or pay for transition services
· Interagency responsibilities and linkages must be considered for students age 16 and older
· Sending the invitation sooner rather than later will increase the chances that the agency representative can attend.  It is good practice to visit with the parents before sending the 10-day notice, and then to formally invite the agency representative once you have the parent’s permission.  
· Who provides consent?
· Parental consent to invite.	

IEP Requirements: Measurable Postsecondary Goals (MPG) (Age 16)
· Each IEP for a student with a disability, who will be 16 or older during the time period of the IEP, must have a separate, measurable postsecondary goals (MPGs) that address the areas of 
· Training/education and 
· Employment, and
· When appropriate, independent living. 
· These goals may not be combined.
· Measurable postsecondary goals measure an outcome that occurs after a student leaves high school.
· For each measurable postsecondary goal there must be evidence that at least one age-appropriate transition assessment was used to provide information on the student’s needs, strengths, preferences and interests regarding postsecondary goals. 
· Description of MPG categories:
· Training/Education: vocational training program, apprenticeship, military, Job Corps, technical certification training program, 4-year college or university, technical college, 2-year college, etc. (This is aligned with the IPS Postsecondary Education Goals.)
· Employment: paid (competitive, supported), unpaid, non-employment, etc. (This is aligned with CTE Career Goals.) 
·  Independent living skills: adult living, daily living, independent living, financial, transportation, etc. 

· Formula for writing MPGs:
· After ________________ (high school, graduation, obtaining certificate of completion), ________________ (the student) will ____________________ (the behavior, do what, where).  
· Measurable postsecondary goals must be updated annually.

IEP Requirements: Transition Services, including Courses of Study (Age 16)

· Transition services should be a coordinated set of activities or strategies that support the student in achieving his/her desired postsecondary goals.
· Transition services must be considered for the IEP in place when the student reaches age 16.  
· The IEP team should consider the individual student’s needs, taking into account the student’s strengths, preferences and interests. Then the IEP team must determine what skills, services, or supports the student will need to transition from where the student is now to the desired postsecondary goal. 
· Consider each of the following areas:
· Instruction the student needs to receive in specific areas to complete needed courses
· Related services the student may need to benefit from special education while in school, and related service needs the student may need beyond school 
· Community experiences provided outside school or in community settings
· Work experience, employment, or other adult living objectives the student needs to achieve postsecondary goals
· Acquisition of daily living skills 
· Functional vocational evaluation 
· If the transition services statement includes a service that meets the definition of specialized instruction or a related service, then the frequency, location, and duration for that service should be listed.
· Courses of study are defined as a description of coursework to achieve the student’s desired postsecondary goals.  The IEP that will be in effect when the student turns age 16 must address the courses of study needed to assist the student in reaching his or her postsecondary goals.  Courses of study are required for a student who is turning 16 regardless of whether they are in a middle school, junior high, or high school setting.
· Courses of study are a multi-year description of coursework, from the student’s current year to the anticipated exit year.  
· Consider the Extracurricular Activity Goals when identifying needed transition services.  If an extracurricular activity aligns with a measurable postsecondary goal, it would be considered a coordinated activity.
· The course of study may be identified on the student’s IEP as a list of courses to be taken each year or a statement of instructional program, as appropriate for the student.  This would include required courses for graduation (or completion of program) and specific elective courses that focus on improving the student’s academic and functional achievement and to assist the student in reaching his/her postsecondary goals.
· The courses of study must be based on the measurable postsecondary goals.
· The courses of study must be reviewed and, if necessary, revised annually. 
· Each year the IEP team, including the student, reconsiders the student’s postsecondary goals and aligns the courses of study with those goals. The decisions regarding the courses of study should relate directly to where the student is currently performing and what he or she wants to do after graduation.  
· If the courses of study section of the IEP is a list of courses to be taken each year, and the student wants to change the classes he/she enrolls in, the IEP must be amended.  

IEP Requirements: Transition Services, including interagency responsibilities and needed linkages (Age 16)

· Beginning at age 16, transition services must include, when appropriate, a statement of interagency responsibilities or any needed linkages.
· The transition services listed on the IEP may be provided by the school or they may include services to be provided by other agencies.  The transition services section of the IEP should not list what the parent or student will do.
· Do not list as transition services activities that are provided, for example, to all juniors in the high school.  Only list services provided to the individual student based on what is needed to facilitate this student’s movement from school to postsecondary goals.
· The transition services statement must: 
· Document transition services and activities for the current IEP year and identify the responsible party/agency. 
· Document who will provide or pay for which services if an agency outside of the school has responsibility.
· If the LEA decides to include a multi-year transition services plan in the IEP, there must be a clear distinction between those services/activities that are being provided for the current IEP year and the services and activities that are being planned for the future. 
· If another agency will be responsible for providing or paying for transition services, then the agency must be invited to the IEP team meeting, with the consent of a parent.
· If a participating agency responsible for providing or paying for transition services fails to provide the transition services described in the IEP, the school must reconvene the IEP team to identify alternative strategies to meet the transition needs and postsecondary goals set out in the IEP.


IEP Requirements: Annual Goals Must Be Aligned with Measurable Postsecondary Goals

· Each measurable postsecondary goal must be supported by one or more annual goals.
· Each annual goal may support more than one postsecondary goal.


OTHER TRANSITION REQUIREMENTS

Age of Majority and Transfer of Rights
· There is not a transfer of rights in Nebraska when the student becomes 19.
· In Nebraska, parents retain “educational rights” until the student receives a regular signed diploma. 


Summary of Performance (SOP)
· The Summary of Performance is required for a child with a disability whose eligibility for special education terminates due to graduation or due to exceeding the age of eligibility (the end of the school year in which the student becomes 21).
· The purpose of the SOP is to transfer critical information that leads to the student’s successful participation in postsecondary settings.  It includes a summary of the student’s achievements with current academic, personal, and career/vocational levels of performance.
· Any supporting documents should be referenced and included with the summary.  Signatures by the student and other IEP team members are encouraged but are not required.  
· The SOP must address:
· Academic achievement
· Functional performance
· Recommendations for accommodations, assistive services, compensatory strategies for post-secondary education, employment, independent living, and community participation.
· Best practice states that the student must be involved in the development of this document.  It is most useful to begin developing the SOP at the IEP meeting of the student’s freshman year of high school.  Much of the information for the SOP can be developed yearly, and then finalized just before graduation or just before the end of the school year of the last year of eligibility.
· This information can be collected in a portfolio, on a notes page in the IEP, somewhere that the information moves forward with the student.
· The timing of completion of the SOP may vary depending on the student’s postsecondary goals, especially regarding applications for postsecondary education or services from state agencies.  The SOP can be completed and provided to a student prior to graduation.






Examples of Measurable Post-Secondary Goals (MPGs)

MPGs for Education/Training: 
· After graduation, Alex will enroll in a business math course at the local technical school.
· After graduation from high school, James will enroll in Kaw Valley Technical Institute’s 2-year diesel course.
· Leonard’s postsecondary goal for education/training is to enroll in the welding program at Johnson County Community College, which will lead to a welding certificate.
· Clark’s postsecondary goal for education/training is to participate in a supervised training and work experience at McDonalds.  

MPGs for Employment: 
· After leaving high school, Jodi will obtain a part-time position in a community retail environment.
· After graduation from high school, James will increase his hours of work to 20 per week at Joe’s Auto Shop.
· Leonard’s postsecondary goal in the area of employment is to obtain a job as a welder.
· Clark’s postsecondary goal in the area of employment is to obtain a job at McDonalds. 

MPG for Independent Living Skills: 
· Upon completion of her high school program, Lisa will utilize public transportation, including the public bus and trolley.
· Clark’s postsecondary goal in the area of independent living skills is to live with a roommate in a supervised living apartment.

MPGs for younger students
· After graduation, Linn will work with animals. (Employment)
· After graduation, Amy will go to school to learn about computers. (Education/training)
· After graduation, Jeff will live in his own apartment with a roommate. (Independent living skills)

MPGs for student with significant disabilities (adapted from NSTTAC)
· After graduation, Chris will enroll in functional skill training through CAP services. (Education/training)
· After graduation, Chris will obtain a supported employment position that incorporates the use of assistive technology. (Employment)
· After graduation, Chris will socialize with young adults in community-based activities related to music. (Independent living skills)


MPGs for student with significant disabilities (Oklahoma example from NSTTAC)
John D. is a 21‐year‐old who has a severe intellectual disability, is blind, and exhibits self‐stimulatory behavior. John loves balloons and the squeaking sounds they make when they are inflated and touched, or rubbed. Due to John’s significant health care needs, he lives with his parents and has a part‐time assistant who comes to his home to help with daily personal needs. John likes traveling in a vehicle. He wants to earn his own money so he does not have to rely so heavily on his parents. John’s expressive verbal skills are low, so it is difficult to get information from John. Therefore, discussions with his parents revealed John’s love of balloons, car travel, and desire to earn money.
· Education/Training: John will participate in on‐the‐job training at flower shops or Party Galaxy to learn how to properly inflate balloons.
· Employment: With the help of a job coach, John will develop a home‐based balloon business.
· Independent/Adult Living: While living at home with his parents, John will maintain a checkbook and pay for his purchases with the assistance of his parent(s) or assistant.

Example of Courses of Study as a List of Courses

MPG:  After graduation from high school, James will enroll in Kaw Valley Technical Institute’s 2-year diesel course.
	8th grade
2018 -2019
	9th grade
2019-2020
	10th grade
2020-2021
	11th grade
2021-2022
	12th grade
2022-2023

	8th grade 
General Math
	Algebra
	Geometry
	Business Math
	English 4

	8th grade 
Language Arts
	English 1
	English 2
	English 3
	Government

	8th grade
Social Studies
	Geography
	American Hist.
	World Hist.
	Kaw Valley Technical Institute 
Diesel 2

	8th grade Science
	Earth Science
	Biology 1
	P.E./Sports
	

	P.E.
	Health/Sports
	P.E./Sports
	Kaw Valley Technical Institute 
Diesel 1
	

	Art (1st semester)
Music (2nd semester)
	Computers 1
	Auto Technology – Industrial Career Cluster
	
	

	Resource Room
Support 
	Learning Strategies
	Learning Strategies
	
	


 

Remember, if the Courses of Study section of the IEP is a list of courses to be taken each year, and the student changes the classes he/she enrolls in, the IEP must be amended.  
· 

Examples of Courses of Study as a Statement of an Instructional Program 
Aligned with Measurable Post-Secondary Goals

Courses of study are defined as a description of coursework to achieve the student’s desired postsecondary goals. The course of study may be identified on the student’s IEP as a list of courses to be taken each year or a statement of instructional program, as appropriate for the student.  This would include required courses for graduation (or completion of program) and specific elective courses that focus on improving the student’s academic and functional achievement and to assist the student in reaching his/her postsecondary goals.

Example 1: Leonard
Measurable Postsecondary Goals for Leonard
Leonard’s postsecondary goal for education/training is to enroll in the welding program at Metro Community College, which will lead to a welding certificate. His postsecondary goal in the area of employment is to obtain a job as a welder.

Courses of Study for Leonard
Leonard will complete the Nebraska high school graduation requirements, including four units of English language arts, three units of history and government, three units of science, four units of mathematics, one unit of physical education, one unit of fine arts, and six units of elective courses.  Based on his postsecondary goals, it would be appropriate for Leonard to take elective courses that are designed for students who want to attain a technical degree.  His electives might include coursework in business math, language arts classes that include technical reading and writing, industrial arts classes that focus on manufacturing, construction, and auto repair, and community work experiences in the areas of auto repair and construction.  A review of the required knowledge to be a welder in O*Net would be helpful!

Example 2: Clark
Measurable Postsecondary Goals for Clark
Clark’s postsecondary goal for education/training is to participate in a supervised training and work experience at McDonalds.  His postsecondary goal in the area of employment is to obtain a job at McDonalds.  His postsecondary goal in the area of independent living skills is to live with a roommate in a supervised living apartment.

Courses of Study for Clark
Clark will complete high school graduation requirements through classes providing specially designed instruction with a modified curriculum, and linked to the state standards in Language Arts, Math, History/Government, and Science.  Based on his postsecondary goals, it would be appropriate for Clark to take courses that are focused on communication and other functional skills.  His courses of study might include functional math, family and consumer science classes that provide instruction in skills in food preparation and industrial and food service cleaning, adult living skills, and community-based work experience in food service and/or janitorial service.  
(Note: adapted in part from the Oregon Department of Education)
Example of Frequency, Location, and Duration for a Transition Service
If the transition services statement includes a service that meets the definition of specialized instruction or a related service, then the frequency, location, and duration for that service should be listed.

· The district will provide transportation to take the student to visit the welding certification program at Southeast Community College.
· Frequency: once during first semester
· Location: school vehicle
· Duration: from the high school to Southeast CC and back
· The school social worker will teach the student self-determination skills in a small group setting.
· Frequency: once per week for one semester
· Location: counselor’s office
· Duration: each session will last one class period

Examples of Annual Goals Aligned with Measurable Postsecondary Goals

MPG: After graduation, Alex will enroll in a business math course at the local technical school.
· Annual Goal: By the end of the first semester, Alex will complete class assignments in the high school Business Math course with a score of at least 85%. 
MPG: After leaving high school, Jodi will obtain a part-time position in a community retail environment.
· Annual Goal: After participating in a one-semester banking simulation class, Jodi will complete a banking practical skills test with 95% accuracy.
MPG: Upon completion of HS, Lisa will utilize public transportation, including the public bus and uptown trolley.
· Annual Goal: Given several coins, Lisa will match the coin with its amount seven out of eight times by November 3, 2018.

Examples of Annual Goals Aligned with Measurable Postsecondary Goals for Students with Significant Disabilities

MPG: After graduation, Chris will obtain a supported employment position that incorporates the use of assistive technology. 
· Annual Goal: By December 8, 2019 Chris will select choices to 3 basic questions within the BIGmac communicator software. 
MPG: After graduation, Chris will socialize with young adults in community-based activities related to music. 
· Annual Goal: By December 8, 2019 Chris will learn to use sip-and-puff assistive technology to turn an iTunes player on an iPad on and off. 


EXAMPLE SUMMARY OF PERFORMANCE (SOP)
Name:  Jane Student                    Date of Birth:  5/1/2000  
Address: 123 Main Street             Anywhere, Kansas   12345
                     (street)                              (city, state)       (zip code) 

Telephone Number:   123-456-7890       Year of Graduation/Exit:  2022
Current School:    Best School    City:  Anywhere 
Primary Language or mode of communication:   English
School Representative Contact: Name:   John Doe      Title:   Resource Teacher
School:   Anywhere High School   E-mail:    jdoe@yougotmail.com    Telephone Number:  111-222-3333
My Goals for one year after high school 
Education/Training Goal:   Jane will complete a one-year job training program at Goodwill Industries.
      Recommendations to assist me in meeting my goal:   
1)  Review public transportation options with Case Manager as a back-up to parent support in transporting to training site.
2)  Review attendance guidelines for training at Goodwill Industries with Case Manager and Parent.
 Employment Goal:   Jane will obtain a part-time or full-time position at a retail clothing store.
 Recommendations to assist me in meeting my goal: 
1) Complete a job application with the current store where work-study is taking place.
2) Complete a job application with local Goodwill Retail Store.
3) Apply for volunteer work at the local Thrift store.
 Independent Living Goal:   Jane will apply for assisted living utilizing Case Management through the Developmental Disabilities Organization.
 Recommendations to assist me in meeting my goal: 
1)  Make appointment with DHHS Case Manager to discuss assisted living options in my area.
2) Discuss transportation to the appointment with parent.
3) Visit possible living sites and ask people, who live there, questions about how they like living there.
 Academic Content Areas 
Reading (Basic reading/decoding; reading comprehension; reading speed) 
Present Level of Performance (grade level, standard scores, strengths, needs) 
Reading Comprehension level is 3.0 grade equivalent on Woodcock Johnson with a standard score of 60 (100 is an average standard score for peers in her grade).  Listening comprehension is a relative strength at standard score of 70.   Student reads 50-55 words per minute.
Essential accommodations, assistive technology, or modifications utilized in high school.   Student uses “text to speech” features when available and enjoys listening to books on a digital device.
Math (Calculation skills, algebraic problem solving; quantitative reasoning) 
Present Level of Performance (grade level, standard scores, strengths, needs) 
Math calculation skills are at a beginning 5th grade level.  Student can do basic multiplication and division.  Student can tell time by 5 minutes and can make change up to $5.00.  Student can follow basic recipes and can understand fractions in using measuring cups.  Student can follow a calendar and keep track of upcoming dates during the current month.  
Essential accommodations, assistive technology, or modifications utilized in high school.   Student uses a calculator for computing problems involving simple percentages and keeping track of money spent while shopping.
Language (written expression, speaking, spelling) 
Present Level of Performance (grade level, standard scores, strengths, needs) 
Writes simple sentences and can leave notes for friends/family.   Good oral expression and responds to greetings, simple questions and requests.  
Essential accommodations, assistive technology, or modifications utilized in high school.   Student needs assistance when completing forms or applications 
Learning Skills (e.g., class participation, note taking, keyboarding, organization, homework management, time management, study skills, test-taking skills) 
Present Level of Performance (grade level, standard scores, strengths, needs) 
Participates at times in class discussions, takes very few notes and these are not always helpful to the student.  Questions from tests are often read to the student and a scribe is used as well when lengthy responses are required.  Keyboarding is very slow and not a useful tool for the student.
  

Other Academic Areas (Science, social studies, etc.) 
Present Level of Performance (grade level, standard scores, strengths, needs) 
Modified science and social studies classes have been completed for graduation.  Jane can read maps but not able to figure mileage.  She understands basic weather concepts and how to get information regarding weather.   
Functional Areas 
 Present Level of Performance (grade level, standard scores, strengths, needs) 
Jane has a small group of friends.  She talks to them on the phone and visits with them at school.  Jane attends church with family.  She participated and enjoyed activities in Circle of Friends while in high school.   Her family assisted her in attending sporting events and school programs.
Jane takes care of her diet, grooming and hygiene but needs assistance in making doctor and dental appointments.  She can fix simple meals and cleans up the kitchen and house as requested.
Jane was given training in using a cash register while on her work study job site.  She continues to need training with cash registers.
A regular school bus was used for transportation while in high school.  Jane was not able to pass Driver’s Education classes.  She is able to use public bus transportation.
Date this Summary was completed: ____May 2, 2018____________________ 
Team participants providing input into the Summary of Performance  
Name                                                                                              Title                                                                                                                                                                                                                                Jane Student  						Student                                                                                                                                                                                                                                                                     Mr. and Mrs. Student       				Parent
John Doe			                                             Resource Teacher
  							Teacher 
 							Other Service Provider                                                                         
Other Service Provider                                                                        
 

OPTIONAL 
Documentation of special needs:   Student has an Intellectual Disability and this was discussed with her.  
The most recent copy of assessment reports that diagnose and clearly identify Jane’s special needs and/or that will assist in postsecondary planning are identified and attached. 
Type of Documentation Assessment Name  
 Most recent Comprehensive Evaluation and Reevaluation Reports
Dates Administered:       March 2017, March 2014
Psychological/Cognitive -- March 2017         
Adaptive Behavior – March 2017 
Career/Vocational/ Transition – March 2017 and March 2018
 Career Cruising and Interview with Resource Teacher
Community-based assessments – March 2017
 Interview regarding public transportation and leisure activities
Self-determination assessments – March 2017
Interview regarding post-secondary training and career interests.  Student expressed strong interest in retail and wanting to complete the training offered by Goodwill Industries.
Assistive technology --March 2017
Interview and discussed Text to Speech features on computer as well as using public library for digital books to read for pleasure.
Classroom observations – March 2017
Student was observed in class and input gathered from general education teachers in elective classes.  Student’s behavior is appropriate but rarely volunteers information.  Student always responds when questions are directed to her.
Additional information about Jane’s strengths, interests, preferences, or needs to support a successful transition to postsecondary services (e.g.:  work experiences, on-the-job experiences, school experiences such as extra-curricular activities, community experiences, etc.)
Jane has contact information for DHHS Case Manager, Goodwill Industries Coordinator and Vocational Rehabilitation Counselor.  Appointments are set for June with each of these.
(Modified from a template developed by the National Transition Documentation Summit 


IEP CHECKLIST
IEP Meeting Requirements
· The Parent Rights document, prior written notices, and requests for consent provided to parents/legal decision maker in the native language of the parent (34 CFR 300.503(c))
· Notice of IEP meeting given to parent/education decision maker at least 10 calendar days before IEP meeting (KAR 91040-17(a(2))
· The IEP meeting notice indicates the date, time, location, and purpose of the meeting and titles or positions of the persons who will attend on behalf of the agency (34 CFR 300 322(b)(1)(i))
· Parent attended IEP meeting or record of at least 2 attempts to contact them using at least 2 different methods of communication (KAR 91-40-17(e)(2))
· If the child is or may be participating in the regular education environment, evidence that at least one regular education teacher of the child attended or evidence of agreement to excusal 
· Attendance by at least one special education teacher or one special education provider of the child
· Attendance by LEA representative or designee
· Attendance by individual who can interpret the instructional implications of evaluation results
· Document of excusal for any required member of IEP team who did not attend IEP meeting
· If appropriate, invite the representative of outside agencies who may provide or pay for transition services, with parent consent
· Invite the child for development of the first IEP to be in effect when the child turns 16

Considerations by the IEP team that must be documented 
· Strengths of the Child 
· Concerns of the Parents for enhancing the education of their child 
· Results of the Initial Evaluation or most recent Reevaluation 
· Academic, Developmental and Functional Needs of the Child
· For a student whose behavior impedes the child’s learning or that of others, did the IEP team consider the use of positive behavioral interventions and supports and other strategies to address the behavior?  (Could be implemented through annual goals, program modifications and/or behavior intervention plan) 
· Limited English Proficiency 
· Braille (for children with disabilities) 
· Communication Needs of all Children with Exceptionalities 
· Communication Needs of Children who are Deaf/Hard of Hearing 
· Assistive Technology 
· Extended School Year 
· Notification to Nebraska VR 
· Physical Education Needs 
· Placement Determined Annually 

Content of IEP

· Present Levels of Academic Achievement and Functional Performance 
· Current Performance, including both academic achievement and functional performance
· How the child’s exceptionality impacts his/her access to and progress in the general education curriculum
· Baseline data (specific, objective, measurable, and able to be measured frequently)
· For students age 16 and older, age-appropriate transition assessment information about the student’s needs, strengths, preferences, and interests
· Measurable Postsecondary Goals (for children with disabilities age 16 and older 
· Education/training 
· Employment
· Where appropriate, independent living skills
· Based on student’s needs, strengths, preferences, and interests 
· Measurable Annual Goal(s) 
· Goal includes the Behavior, Condition, Criterion, and Timeframe
· How progress toward measurable annual goals will be measured 
· When progress reports will be provided to parents 
· For students with disabilities age 16 and older, aligned with measurable postsecondary goals
· State Assessments 
· Which State and District Assessments the student will participate in for each content area 
· Accommodations that are necessary on State and District-Wide Assessments or a statement that no accommodations are needed 
· If the child participates in the alternate assessment
· Why the child cannot participate in the regular state assessment
· Why the particular assessment selected is appropriate for the child
· For children with disabilities participating in the alternate assessment, short-term objectives or benchmarks for each goal 
· Statement of Special Education, Related Services, Supplementary Aids and Services, Program Modifications, and Supports for School Personnel 
· Projected date for beginning of each of the services 
· Frequency/Location/Duration of each of the services 
· Documentation that the IEP team considered each type of service, even if it was decided that service was not needed
· Explanation of the extent to which the child will not participate with children without disabilities in the general education class and in extracurricular and nonacademic activities 
· Secondary Transition Services, including Courses of Study (for children with disabilities age 16 and older
· Must include projected data for beginning of services and anticipated frequency, location, and duraction of those services reaching the level of special education instruction or related services 
· Secondary Transition Services, including Interagency Responsibilities and Linkages (for children with disabilities age 16 and older) 
· Document activities & transition services for the current IEP year and identify the responsible party/agency 
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